STRATEGIC GOAL 1: STEWARDSHIP - To affirm and uphold our special Catholic Character
Aims
DIMENSION 1: TE TŪTAKI
KI A TE KARAITI/
ENCOUNTER WITH CHRIST
Consolidate Key
Recommendations of the
Catholic Review (1.1)

DIMENSION 2: TE
WHAKATUPU MĀ TE
MĀTAURANGA/ GROWTH
IN KNOWLEDGE
Consolidate an effective
teaching and assessment
programme linked with
Inquiry, 21st Century
learning opportunities and
the R.E. Bridging
Document (1.4)

Actions

Expected Outcomes

Review/Reflection

Develop a Catholic lens for the
school virtues programme

Develop of the school’s Mercy Charism, Mission,
motto which will be linked to the schools Vision.
This will support the implementation of Catholic
values, linked with the Mercy values that will be
underpinned with parables and teachings of Jesus
and the Catholic Social principles.

For the implementation of the new
Catholic Special Character Review
Document

A growth in understanding at all levels of the school
of the new Document linked with effective internal
reviews. Develop understanding in growth of The
Catholic Education of School Age Children (NZCBC,
2014) which will evident in all school policies and
procedures

Investigate the current Certification
level of all staff and collaboratively
plan for whole school and individual
teacher professional development

A collaborative and forward thinking Special
Character Development Plan for 2020 - 2023
building and growing future Catholic Leaders

This will be reviewed with the DRS and the Tagged Teachers who will
collaboratively develop this further for a working document. All teachers
are developing capacity with four undertaking post graduate work. All
certification and professional development hours are being explicitly
tracked.

Develop a creative and cohesive
school wide Health Programme,
linked to the new Curriculum to
support the delivery of sexuality
education across the school

A well planned Health Consultation evening, that is
culturally inclusive and compiled with a Catholic
lens.

MID: This will take place in Term 3 after the revisioning of the school has
taken place. Meetings will take place in different forums to be culturally
responsive and inclusive.
END: Two teachers completed the LIFE TO THE MAX paper and now have
the knowledge and understanding to support the reworking of a new
health programme, linked to Sexuality with a Catholic lensA Health
Consultation has taken
 place with whanau. There is a strong focus on
Mental Health, Resiliency and healthy living which is the focus for
Term 4 as we work on developing a cohesive Sexuality programme for
2020.

MID:Discussion has been taking place in and around virtues and values. A
total review of our school’s Vision is imperative for future focus. At
present the school is using a weekly Virtues with unclear understanding
around Virtues and Values. By Term 2 a new rephrasing and depth of
scope, linked with our Behaviour Management System will be in place.
END: A new Mercy set of values have now been established and linked with
our Behaviour Management programme. Consultation has taken place
regarding the Charism, Mission, Motto and Vision. This will be in place by
the end of the year for the new Charter - Strategic Vision.
This is a focus for the second half of the year, with BOT agreement of
these documents being part of the BOT formation that should be taking
place at every meeting.

Strategic Goal 2 - RESPONSIVE CURRICULUM: ENABLE ACHIEVEMENT OF EQUITY & EXCELLENCE
Aims
Tamariki learn, achieve
and progress in the
breadth and depth of the
NZ Curriculum

Actions
• Systems and processes are aligned to
promote increased acceleration of
student achievement
• Internal evaluation processes and
practices show the impact of
programmes and initiatives on
acceleration and achievement for
learners at risk of not achieving

Tamariki participate and
learn in a caring,
collaborative, inclusive
learning environment

Effective culturally
responsive pedagogy
supports and promoties
tamariki in their learning.

• Relationships are respectful and
productive where difference and
diversity are valued.
• Tamariki have effective, sufficient and
equitable opportunities to learn.
• The learning environment is managed
in ways that support participation,
engagement and agency in learning

• Identified expectations for effective
culturally responsive practices across
all curriculum areas
• Whānau aspirations for Māori tamariki
are responded to
• ELL students are well supported to
access learning

Expected Outcomes
A 21st Century learning programme, linked with our
Mercy values and lived out, using the key
competencies across all areas of learning. A first
draft of an OLOL Curriculum Implementation Plan
linked to the development of a Local Curriculum
Review assessment/progress indicators over the
eight curriculum areas.
Data to be explicitly analysed mid and end of the
year
ERO findings:
●
curriculum development, for a school curriculum
that responds better to students’ identity culture and
language, and the local context
●

●

strengthening inquiry and analysis of achievement
information by trustees, leaders and teachers, to
systematically address in-school disparities
building internal evaluation processes and practices,
to better understand the impact of programmes and
initiatives on acceleration and achievement for
learners at risk of not achieving.

Curriculum documents respond to students’
identity, culture and language and the local context
Teachers and whanau have developed, in
collaboration, a cohesive Local Curriculum
Whānau aspirations for Māori learners are
responded to.
Purposeful engagement with local iwi is established

Review/Reflection
Effective Mid year partnership korero took place with over 90%
attendance. Tamariki participated in their learning journey korero.
A 21st learning curriculum is being developed.The Digital Curriculum has
been introduced, resources shared at all levels of the school. This will be
linked to a review of the Key Competencies and 21st learning skills. Play
based learning has been introduced into the junior classrooms and
observations show tamariki are more engaged, oral language skills are
being consolidated and links to Participating and Contributing and
Managing self Key Competencies realised.
A change of direction for teacher aides who are now part of the classroom
programme. Internal evaluations are linked to assessment and teacher
observations for our Priority Learners. Appraisal conversations are around
Best Practice for Priority Learners.
Work is being carried out looking at progress over the Eight Curriculum
areas - this will be linked to our OLOL Curriculum Implementation Plan.
Data is now being aligned to Attendance issues.
A school wide incentive programme using our Mercy Values took place in
Term 3 - this is certainly in its infancy stages. More respectful
relationships are now evident. The language of our values is being lived
out in more explicit ways.
A review of classroom timetables for an equitable programme is
underway. Conversations and tracking over the eight curriculum areas is
critical. A review of school documents is happening at the Management
level. This will be consolidated by the beginning of 2020.

The review of Curriculum documents are beginning to reflect our
responsibility as a Crown Entity.
Teachers have reviewed Tataiako - the Cultural Competencies for
teachers.
Discussion over developing a Māori Curriculum

Strategic Goal 3: To establish and maintain educationally powerful relationships
Aims

Actions

School and community are
engaged in reciprocal,
learning centred relationships

• Tamariki, teachers and parents and
whānau set challenging and
appropriate expectations for learning.
• Purposeful engagement with local iwi
is established

Expected Outcomes
Parents, whanau and teachers work together with
tamariki to identify their strengths and learning needs,
set goals and plan responsive learning strategies and
activities through a comprehensive 3 way conferencing
partnership set up at least two times per year
Parents, whanau and the community are welcomed and
involved in school activities as respected and valued
partners in learning.
Student learning at home is actively promoted through
the provision of relevant learning opportunities,
resources and support

Review/Reflection
There are two formal meetings for whanau, teachers and
tamariki to meet to discuss their learning goals and
progress. This will be further strengthened next year so that
tamariki lead this.
We are working on building collaborative practice across all
areas of school life.
During the year three consultation meetings have taken
place. We now know the most effective is when children’s
learning is being celebrated. We will make this a focus in
2020. A Home School Challenge sheet is now in place as we
listened to whanau.
Engagement with local iwi is starting - with Te Rangimarie
marae. This will continue to be a focus in 2020
Effective, explicit and transparent communication is crucial.
Our newsletters are now more informative, a new revamped
school facebook page is now up and running with our school
webpage still a work in progress. The school App

Communication supports and
strengthens reciprocal,
learning- centred
relationships

A range of appropriate and effective
communication strategies will be used
to communicate with and engage
parents, whanau and community

Community collaborators
enrich opportunities for
students to become
confident, connected ,
actively involved lifelong
learners

Parents and whanau receive information
and participate in learning opportunities
that enable them to constructively
support their children’s learning

Leaders and teachers reflect and respond to whanau
Maori aspirations for Maori learners
Teachers, parents and whanau engage in joint activities
and interventions to improve learning and behaviour

The Board have made a large investment into working with
Pania for tamariki, the staff and Board.
Consultation with whānau highlighted a need for more
explicit and authentic partnerships in many areas.
Pepeha - throughout the school
The foyer is now going to be a space for conversations
around our school learning journey.
Four sessions with Pania took place in Term 3 - concluding
with a Whānau Hui to begin conversations around
development of a Local Curriculum
Marae visit - Term 4 for the staff and Board to build those
purposeful iwi connections.

Strategic Goal 4: To build professional capability and collective capacity
Aims

Actions

Expected Outcomes

Develop explicit Appraisal
processes to determine the gifts
and talents of each teacher

Meet with teachers/staff once a term.
Highlight Priority Learners discussion
Align with the Professional Teaching
Standards and evidence based practices

A robust, transparent and honest Appraisal
system that supports teachers and benefits
tamariki.

Organisational structures,
processes and practices enable and
sustain collaborative learning and
decision making

Align and strengthen systems and processes
to promote increased acceleration of
student achievement

Leaders and teachers:
- use evidence of student learning & progress as
catalyst for professional dialogue
- participate in regular, purposeful classroom
visits and observations and provide formative
feedback
- develop and share resources, materials and
smart tools
- provide guidelines for moderation practices in
reading, writing and mathematics

The professional community gathers,
analyses and uses evidence of student
learning and outcomes to improve
individual and collective practice

Facilitators with relevant expertise
provide opportunities for
professional development in
response to identified needs,
challenging teachers and
supporting realisation of the
school’s vision, values, goals and
targets

The professional community engages in
systematic, evidence-informed professional
inquiry to improve outcomes for students
Distributed leadership supports continuity
and coherence across learning
programmes and enhances sustainability
Explicit and personalised professional
development

Review/Reflection
There have been three meetings that have taken place with
teachers. Priority Learners, programme, planning and
assessment has been a key in these discussions. These will
be strengthened with teachers individual learning inquiry
for 2020. Some teachers have already begun to think about
this
PLAY BASED learning, Sheena Cameron Reading, the Steps
Web programme, SPRING Maths programme as well as
Universal Design for Learning.
Systems and processes have mostly been rearranged due to a
new school server. We are still in a transition stage and
hope to have this consolidated for 2020. More analysis and
transparency is now taking place with tamariki
achievement. More explicit peer observations will take
place in 2020 and Best practice will have teachers observing
each other and other schools. Moderation in all aspects will
continue to be at the forefront prior to any data collation.

Brad Gay has been working with the senior managment to
develop our Charism, MIssion and Motto - linking this to our
Year 6 dispositions. In addition, work has begun on analysing
trends, data and looking at new formats for our school
charter moving forward. Dinah Harvey worked this year with
teachers. Next year we will investigate explicit programmes
for Maths and Writing. Attendance will be monitored closely
as this is linked to achievement. The junior teachers have
undertaken trialling a Play Based learning approach, linked
to developing tamariki’s oral language skills. Each teacher is
encouraged to follow their passions and time is given for
this to be undertaken. Distributed Leadership is definitely
encouraged in our kura - building capacity crucial as we
move forward.

GOAL: Seven Year 6 Learners from Level 2B to Level 3B
Action
Monitoring Priority Learners

Resources Required
Teacher inquiry plans

Targeted professional learning
and development programme
Classroom environment will
reflect a rich writing programme
with evidence of teacher
modelling, daily writing plan,
writing on walls, use of a wide
variety of resources to motivate
learners.
Use of teacher and learners
matrix to identify next steps for
learning.
November writing sample to be
used as beginning of year goals
for learners.
Visit other schools

Expected Outcome
Close and regular monitoring
of the impact of changes
made to teaching to see if
they are having the desired
impact on student
achievement.

Responsibility & Timeline
Class teachers through their
ongoing priority learner
programme
Principal to monitor through
team leaders

Continued acceleration in
writing achievement.

Result/Reflection
Priority learners have been monitored throughout the
year and discussed at Team meetings. Targeted teaching
and learning has included explicit teaching to the matrix,
self assessment, the Sheena Cameron teaching tools,
writing groups. No specific professional development for
the senior rooms. Two teacher aides have been
transferred to support classroom programmes. Data in
June showed that there was a need for explicit teaching
around the structure of language. This will be extended
next year.
The results show that five out of the school are now AT
EXPECTATION. One of the tamariki being monitored has
transferred to another school.

Professional development

Raising the capability of the
classroom teacher

Professional development
planned to support teacher in
raising capability

This will continue to be an area of development in 2020.
We know having a Teacher aide in the classroom to
support Priority Learners is effective. Continued focus on
raising teachers capabilities and expectations is critical.

Student voice and choice
embedded into writing
programme.

Motivated, connected students
who have a growing set of
writing skills that enable them
to self monitor their progress
and achievements and talk
about their next steps for
learning.
(learner engagement)

Class teachers and syndicate
sharing of resources and ideas.

All teachers will have their Appraisal linked to their
Priority Learners. We want to develop a love of learning
and for tamariki to monitor their progress - hear their
voice in what their next learning steps are.
We will also look at getting teachers out to Best Practice
in other schools. Prioritising professional development to
key areas of the Improvement Plan.

Planning and provision by
teacher of motivational
experiences.

MATHS: To accelerate 13 Year 3 learners from Stage 3 to Stage 4
Action
Monitoring Priority
Learners

Resources Required
Teacher inquiry plans
Teacher daily numeracy planning

Targeted professional
learning and
development
programme with
Numeracy Advisor
(Dinah Harvey)
Classroom environment
will reflect a rich
numeracy programme
with evidence of
targeted programme,
regular assessment
(gloss/rubrics basic
facts ladder,
knowledge tests)
teacher modelling.

Teacher Aide planning

Expected Outcome
Close and regular monitoring of
the impact of changes made to
teaching to see if they are
having the desired impact on
student achievement.
Continued acceleration in
numeracy achievement against
the NZC

Basic Facts Ladder

Raising the capability of parents
to support their child/ren with
their numeracy. Numeracy
Advisor parent session)

Responsibility &
Timeline
Class teachers through
their priority learner
programme throughout
the year.
Principal to monitor
through student progress
meetings with team
leaders.

Professional development
planned to support
parents/whanau in
supporting their child/ren
with their numeracy.

Providing a variety of
motivational
manipulative materials
to encourage students
to explore numeracy
concepts and
strategies
Teacher Aide support

Result/Reflection
100% of the 13 Year 3 Learners have moved from Stage 3 to
Stage 4. Explicit tracking of teaching, learning and assessment
has allowed for this. A highly effective teacher who
continually tracks progress is working well. Some teacher aide
support is also supporting those who require a little more time
to grasp new concepts.
Teachers continued to work with Dinah Harvey and looked at
ways to develop those RICH TASKS. In Term3 there was a focus
on Basic facts and consolidation of the times tables.
A range of different materials and resources to engage the
learner.
The highly effective Maths programme consists of the
following:
10 minutes of Buddy basic facts - dice, cards, help with speed
and number patterns
For these priority learners there were many hands on
activities and learning programmes using the Universal Design
for Learning framework.
The focus on Basic facts assisted in moving Priority Learners
to the counting on stage. Extensive work on seeing number
patterns was also a priority.
The use of Maths Apps was another successful tool for
engaging learners ie:Sumdog - excellent for engaging boys and
increading accuracy and fast recall. Prototec maths - basic
facts questions - great for extension and preparation for Maths
Timetable competition

MOE funding
Use of SEG grant to support the
Teacher Aide Programme

Targeted students supported to
reach their expected numeracy
stage by the end of the year.

Class teachers

The school has prioritised teachers aides in the classroom
working with priority learners. The teacher worked daily with
these Priority tamariki with the teacher aide supporting the
classroom environment. We will continue to use TA’s for
classroom support.

READING DATA 2019

Overall - 89% of tamariki are
achieving AT or ABOVE FOR
READING
MĀORI:  75 % of tamariki are achieving
AT OR ABOVE
PASIFIKA: 72 % of tamariki are achieving
AT OR ABOVE
ASIAN: 100% of tamariki are achieving
AT OR ABOVE
EUROPEAN/PAKEHA: 95% of tamariki
are achieving AT OR ABOVE
Male: 92 % of males are achieving AT or
ABOVE
Female: 85 % of females are achieving AT
or ABOVE
WHAT DOES THE DATA TELL US
Working in Year 1: 14/19 (73% )tamariki are achieving AT or ABOVE
After 1 year: 63% of tamariki are achieving AT or ABOVE
After 2 years: 96 % of tamariki are achieving AT or ABOVE
After 3 years: 100% of tamariki are achieving AT or ABOVE
At the end of Year 4: 92 % of tamariki are achieving AT or ABOVE
At the end of Year 5: 80% of tamariki are achieving AT or ABOVE
At the end of Year 6: 97% of tamariki are achieving AT or ABOVE

ANALYSIS
Our Pasifika and Māori tamariki are achieving Below other ethnic groups. We will continue to look for ways to support these tamariki and to build engagement of
whānau. ESOL programmes will be monitored for effectiveness - assessment in Oral Language ability will start in 2020 to gather initial data. Teacher aides will be
continued to be employed in a variety of ways - both supporting our tamariki in the classroom and as priority learning groups working through explicit programmes.

Our Males are achieving higher than females for Reading which is an interesting result overall. We will identify these tamariki and monitor engagement and
progress. The data identifies that for some tamariki it takes two years to consolidate learning so that they are working at expectations. It is vital that we engage our
with whānau and their child from the first moment they enter school. We have to get the first three years right so that our tamariki make the necessary progress to
achieve well. Attendance has been identified as an issue for those tamariki working in Year 1. We have decided to put a hold on the Reading Recovery programme for
2020.
GOALS FOR 2020
A focus area for 2020 will be from Year 0-2 as we know many programmes and support needs to be given to get our tamariki started. This will involve two/three
teachers working together in an open learning environment trialling a Play Based learning environment, supported by a rich Oral Language programme. A strong
phonics programme, the consolidation of the Early Words programmes and then a balanced whole language reading programme. Teachers will go out and look at
Best Practice in other schools to develop an extensive tool kit for teaching a variety of learning needs and styles.
Classroom teachers will monitor in 2020 those tamariki who are BELOW EXPECTATION and look for explicit programmes to monitor progress. The SENCO team
will examine those tamariki who are Well Below Expectation and will work with the MOE and additional services to develop programmes and support. We will
continue to build capacity amongst the staff.
Professional Development/Resources/ Focus area
Sheena Cameron - Reading Comprehension
Target group: Year 0-2

WRITING DATA 2019

Overall - 83% of tamariki are
achieving AT or ABOVE FOR
WRITING
MĀORI:  85 % of tamariki are achieving AT
OR ABOVE

PASIFIKA: 71.5 % of tamariki are achieving
AT OR ABOVE

ASIAN: 93% of tamariki are achieving AT
OR ABOVE

EUROPEAN/PAKEHA: 84% of tamariki
are achieving AT OR ABOVE

Male: 78% % of males are achieving AT or
ABOVE

Female: 81 % of females are achieving AT or
ABOVE

WHAT DOES THE DATA TELL US
Working in Year 1: (19/19)100% of tamariki are achieving AT or ABOVE
After 1 year: 95% of tamariki are achieving AT or ABOVE
After 2 years: 92 % of tamariki are achieving AT or ABOVE
After 3 years: 92% of tamariki are achieving AT or ABOVE
At the end of Year 4: 77% of tamariki are achieving AT or ABOVE
At the end of Year 5: 60% of tamariki are achieving AT or ABOVE
At the end of Year 6: 86% of tamariki are achieving AT or ABOVE

ANALYSIS
Our Pasifika tamariki are the lowest achieving cohort. For some of tamariki english would be their second or third language. It is vital that our families know that
using their ‘heart’ language is critical for the development and fluency for another language. Developing our Cultural competence will be key as well as explicit
programmes for the understanding of the structure of language. The Structure of Language programme will be used across the school from Year 2-6 as part of the

literacy programme. Priority learners will also have additional booklets to support this programme. Oral language assessments, explicit teaching of phonological
programmes as well as the Early Words Yolanda Sorrell programme will be running in the junior schools and implemented for those who are not achieving AT
EXPECTATION.

GOALS FOR 2020
A focus area for 2020 will be from Year 6 tamariki as a cohort, or our Pasifika tamariki
currently they are achieving only at 60% At or Above. Explicit for analysis of learning deficits will be examined - investigation around ways to best engage writers
and the non writers, explicit teaching to the matrix and modelling of this, exposing tamariki to the Structure of Language using the Steps Web programme. This will
be supported by tamariki being able to talk about and know their next learning steps and to be motivated to find the tools for writing.
Classroom teachers will monitor in 2020 those tamariki who are BELOW EXPECTATION and look for explicit programmes to monitor progress. The SENCO team
will examine those tamariki who are Well Below Expectation and will work with the MOE and additional services to develop programmes and support. We will
continue to build capacity amongst the staff.
Professional Development/Resources/ Focus area
The Writing Train - for the senior classrooms
Target group: Year 6 or our Pasikfa tamariki

MATHS DATA 2019

Overall - 86% of tamariki are
achieving AT or ABOVE FOR
MATHS
MĀORI:  86 % of tamariki are achieving
AT OR ABOVE

PASIFIKA: 68% of tamariki are
achieving AT OR ABOVE

ASIAN:  93% of tamariki are achieving
AT OR ABOVE

EUROPEAN/PAKEHA: 90% of

tamariki are achieving AT OR ABOVE

Male: 86% of males are achieving AT or
ABOVE

Female: 86% of females are achieving
AT or ABOVE

WHAT DOES THE DATA TELL US
Working in Year 1: (18/19) 94% of tamariki are achieving AT or ABOVE
After 1 year: 69% of tamariki are achieving AT or ABOVE
After 2 years: 96 % of tamariki are achieving AT or ABOVE
After 3 years: 100% of tamariki are achieving AT or ABOVE
At the end of Year 4: 75% of tamariki are achieving AT or ABOVE
At the end of Year 5: 93% of tamariki are achieving AT or ABOVE
At the end of Year 6: 93% of tamariki are achieving AT or ABOVE

ANALYSIS
The overall data is pleasing to see with 86% of tamariki achieving At and Above. In Term 3 there was a focus on basic facts which has paid dividends. This will
continue as GOOD PRACTICE across the school. The school has used an outside consultant for many years and in 2020 we will look at an alternative.

Again it is our Pasifika tamariki who are lowest achievers. When analysing their progress two factors are worth mentioning: Attendance (engagement of whanau) and
ESOL. A lot of Maths is language whether it is based on Number or Strand work. We have a cohort of tamariki in Year 1 who did not quite make the Stage 3
expectations and we know that this is reflective of the two years it takes for some tamariki to be achieving. Through our data we can identify that by Year 2/3 the
majority of tamariki are At and Above expectation and by Year 3 this is secured. It takes approximately two years to complete a strand, with explicit teaching and
tracking of individual progress. Maths and literacy remain a priority for us here at Our Lady of Lourdes.
The junior teachers have completed a rigorous assessment for each tamariki using the JAMS assessment for number. We will continue this with assessment in strand
work in March next year. We are looking for resources for effective assessments in the middle and senior school.
Attendance will continue to be monitored, explicit teaching of the Maths programmes and sharing of Best Practice amongst the teachers will also take place.
It is pleasing to see that our Males and Females are achieving equally so we will continue to look at a variety of programmes, resources and Apps to continue to
engage all tamariki.

Goals for 2020
Purchasing of a specific Maths programme and resources -

Professional Development/ Resources
SPRING MATHS programme - a teacher support programme for priority learners

